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Boozhoo, Zhaangweshi indizhinikaaz. Mizhiikenh indoodem. Deshkan Ziibing indoonjibaa

Good morning, my Ojibwe name is Zhaangweshi and my name is also Brooke. I am from Chippewas of the Thames First Nation, which is about 30 minutes from London Ontario. About 90 minutes from the Detroit MI.

Everyone gets that age old question, what do you want to be when you grow up? I never really wanted to be a teacher. However, my language found me. It sparked a fire inside of me when I was in college. I always has an interest in my language, and loved learning words here and there, but I never grew up with my language. My parents nerve learned our languages. And When I started learning I craved more, it was feeding my soul. This lead me various forms of education, I use to travel with my Oneida friend Sasha teaching family language nests, language in schools, and summer camps. I also worked for a program called Maatookiidaa where half the time we were learning our language and the other half we were learning how to become teachers in the western world. That is a balance I still struggle and am learning to this day. I have been an Ojibwe language immersion teacher at Waadookodaading for 7 years. I have taught 1-3 grade. And I am currently working on my Masters in Literacy Education at Saint Mary’s University, and I am also graduate program for Dual language and immersion education at university of minnesota. There is a quote I recently came across and I find it true for all educators. “Who dares to teach must never cease to learn.” I know you all feel the same way. Teachers are constantly learning and working to create a better educational system for our future generations. So I want to take this time to say thank you for coming and daring to learn more.



Who are the Ojibwe people?

Presenter
Presentation Notes
The Ojibwe people were originally from the northeast coast and began moving west about 1500 years ago.  They were settled  in the upper midwest and into Canada by the time the French arrived to the Great Lakes area in the 1600s.
According to some the name “Ojibwe” comes from the puckered seam of a moccasin or from the practice of writing upon birchbark.
Other names Ojibwe people call themselves or are called by others include Chippewa and Anishinaabe.  



Why don’t more Ojibwe people speak their 
language?

❖ Systematic approaches to assimilation
➢ Termination, Relocation act

❖ Boarding schools
➢ Forced removal with the purpose to “Kill the Indian save the man.”
➢ Hundreds of thousands of children 
➢ 1860s - 1990s



Ojibwe Language Today

❖ Ojibwe people  continued to speak and teach Ojibwe to one another.
❖ Most fluent speakers today are elderly.
❖ Ojibwe is an endangered language.
❖ However there is a thriving Ojibwe language revitalization movement that 

comprises many parts, including teaching Ojibwe in preschool and on into 
university programs.

❖ There are Ojibwe immersion programs that immerse students in the 
language completely which has proven to be a successful way to build 
second language speakers.



Waadookodaading Ojibwe Immersion School
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Waadookodaading Is a K-8 Ojibwe immersion school on the Lac Courte Orielles reservation near Hayward Wisconsin.  �Waadookodaading was founded in 2000 by a group of elders and language activists.  It started as a kindergarten program and has grown to 8th grade.�We are an Ojibwe immersion school. This means all of our subjects are taught in and through the Ojibwe language and culture. They will learn all subjects such as: math, sciences, and social studies, while simultaneously learning & living our Ojibwe language and culture. English is not introduced until 2nd grade.
At Waadookodaading we strive for academic achievement in not only Ojibwe but also in English, based on when English language arts are introduced into the grade level. Our students receive the same state standard education as their monolingual peers, and they will also learn Ojibwe language and culture. Our goal is for our students to be bilingual- able to speak Ojibwe and English. As well as Biliterate- able to read in Ojibwe and English. 
Our goal is for our students to be happy and know who they are. Everyday we celebrate being Ojibwe. We celebrate the gifts given to us, our medicines, our foods, our ceremonies, our songs.



A look into Waadookodaading Immersion School

Waadookodading: Ojibwe Language Immersion School

https://theways.org/story/waadookodaading


Teaching Students to Read in Ojibwe

Oral tradition

At this time students at Waadookodaading first learn to read in Ojibwe in 
Kindergarten.  

English reading instruction is introduced in higher grades

Not yet a formalized Ojibwe reading scope and sequence or curriculum 

.



ITA                                     Ojibwe
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The relationship between Ojibwe and ITA is that both are transparent (phonetic) written language systems. Ojibwe has consistent sound-symbol relationships, which makes it easier for children to learn to read. ITA transforms the opaque (complex) English orthography so that it, too, has only one symbol for each of the 44 sounds of spoken English. 

In contrast to the one sound/one symbol Ojibwe spelling system, English has over 1,000 spelling combinations for the 44 sounds of spoken English.

Once a child knows the sound-symbol matches for Ojibwe and ITA English, it is possible for him/her to spell any spoken word.  That, of course, presupposes that Ojibwe and ITA English learners do not have phonological deficits, which do interfere with "cracking the written code" of their language. However, even with a phonological deficit, an Ojibwe child will not struggle in reading as much as an English-speaking child who is learning in the traditional orthography.

In general, children learning to read in a transparent orthography (Ojibwe, Spanish, Welsh, for example) reach basic reading mastery in one year; That same level requires three years for children learning to read the complex (opaque) English orthography.  There is also cross-linguistic evidence that learning to read a transparent orthography results in greater phonological awareness, even without direct teaching of PA



Kindergarten Ojibwe 
Reading Program



Ojibwe Language Considerations

❖ Ojibwe is an agglutinative language; words are made up of distinct 
morphemes and each component of meaning is represented by its own 
morpheme.

❖ Ojibwe is written as a phonetic transparent language using some letters 
from the roman alphabet with the addition of “double vowels, “ aa, oo, ii.  
Also a glottal stop marked by ‘



Reading Ojibwe in Kindergarten

❖ There are unique challenges for students learning to read in Ojibwe.  One is 
the length of words.

❖ Audrey; Ozhaawashkogiizhigookwezens

❖ I see a cat; Gaazhagens niwaabamaa.



Past Kindergarten Reading Program at 
Waadookodaading

❖ Letter a week
❖ sight/familiar words
❖ Learning by syllables
❖ Teachers earn a teaching license that trains them to teach 

reading in English



Considerations for program changes

❖ Students come in with phonemic awareness deficits
❖ Students struggling to read in Ojibwe will struggle to read in English
❖ Need for a formalized scope and sequence
❖ Utilize transparent language reading skills to learn to read in opaque 

language



Teaching Phonemic Awareness in Ojibwe

❖ I based my reading program on the sound detective kit developed by Dr. 
Jane Anderson

❖ NRP Tasks: phonemic isolation, phoneme identity, phoneme categorization, 
phoneme blending, phoneme segmentation, phoneme deletion



Pandemic Considerations/Adaptations

❖ Magnets and cookie sheets

❖ Ability to work more 1-1 or small groups

❖ Ability to work with parents directly



Syllables, sound by sound

❖ Students placed their markers 
into the middle of the image and 
then pulled them down to 
represent the sounds they heard.

❖ We progressed to hearing 
individual sounds within the 
word.



Ojibwe Phonology 
Chart

❖ I introduced this chart 
as students 
progressed.

❖ I chose these words for 
different reasons; 
cultural words, 
beginning words we 
use in class, and 
familiar animals and 
foods.



Groups of letters

❖ I started by focusing on a few letters at a time.  These letters were all written 
upon a color of magnets.  The first letters were m, g, a, and oo.

❖ We used the sound chart and then did projects focusing on that letter.

❖ As students mastered groups of letters they moved on to other groups until 
they had mastered the alphabet.



CVC

❖ Ojibwe words are long and complex and not many would follow this pattern.
❖ However there are parts of words that are CVC.  We focused on those and 

made up our own.
❖ In our first group of letters we had two consonants and two vowels.  
❖ Students placed the letter magnets  in the center of their cookie sheets and 

pulled down the correct letters.
❖ We continued on through the alphabet. 



Forming Words

❖ Once we had a handful of consonants and vowels down we started to form 
actual Ojibwe words.  We used blank magnets to represent sounds/letters 
we had not yet learned.

❖ I would ask students to find certain letters within their magnets and then 
they placed them in the center of their trays.  They pulled down the letters to 
form the words.

❖ Eventually we were able to put together more and more words with 
increasing complexity and length.



Assessment - AAT-R

❖ Flynn Adaptation of Auditory Analysis Test, English phonological awareness 
test

❖ Given Fall and Spring, students showed improvement
❖ Results showed that phonemic awareness skills will transfer between 

English and Ojibwe
❖ Currently developing my own PA test in Ojibwe for my thesis research



Changes I Will Make: 

❖ In the future I would create kits with different letter groupings.  
❖ Vowels as their own separate color and group
❖ First group of consonants would include “s” because it is a continuant 

fricative consonant.



Netamising 
1st grade 

Ojibwe Immersion
Reading Program 



Teaching in immersion

1. Meaning-focused input

2. Meaning-focused output 

3. Language-focused learning 

4. Fluency development 

Paul Nation’s Four Strands in Language Teaching

Presenter
Presentation Notes
When teaching in immersion, I constantly have to be aware of what Paul Nation identifitys as 4 strands in Language teaching. Paul Nation, a New Zealander, has identified four strands that are essential for language learning and teaching. These are key goals which are easily integrated and implemented into immersion education. 

The four strands are as follows:
1. Meaning-focused input. This is where language learning starts. It is beginning to understand what is being said in the language. Understanding meaning from the language.

2. The second strands is meaning-focused output. We have to remember that it is not enough to just hear language, we also have to speaking. The speaking opportunities have to be meaningful as well, things that are engaging and relevant for your child.

3. Next is Language-focused learning. This strand is about learning how the language works. From spelling, to word parts. This relates to what your child needs to know in useful ways, such as during meaning focused times.

4. The fourth strand is fluency development. This is putting everything all together, listening and speaking, and improving speed and accuracy. Once one has speed and accuracy it frees up the brain power which was used for learning that previous information, to take in more new information.

Immersion education meets all of these key elements. Immersion provides engaging and meaningful opportunities for your child to be able to learn a language.

Source: “How can a course in SLA help an immersion teacher?” by Patsy M. Lightbown, September 24, 2020, University of Minnesota. 

Slide by Zhaangweshi



Biliteracy
❖Where to begin?
➢Resources
➢Phonemic awareness
➢Scope & Sequence 

■ Vowels & Consonants
■ Consonant blends
■ Syllable length

➢CBA



Sou n d  Det ect ive



Sou n d  Det ect ive
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Sou n d  Det ect ive



Sou n d  Det ect ive







Questions?
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