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fiend u wae

wuns taer wus u litl celd weomun.

when thaer wus u problem, uthr peepl
wwd sae, “ie canot dw it. theer is noe
wee.” but not thu litl celd weomun! fhee

wwd sae, “think! fiend u wee.”




wun dae thu litl celd weomun sed,
“ie’d liek sum fifh tw eet. ie wil wauk intw
toun and get sum.” |hee teok hr basket

and started out.

on thu wee, [hee sau sumthin fhienin
in thu sun. it wus an celd bent saeftee pin.
“sumdae ie mee need this bent pin,” sed
thu litl celd weomun. pop! intw hr basket

it went. on Jhee went tw toun.

fhee caem tw u big tree. bie thu tree
fhee sau three litl stoens. pop! pop! pop!
intw hr basket thee went. “hw noes?”
sed thu litl celd weomun. “sumdee ie mee
want three litl stoenz.” on [hee went tw

toun.




fhee caem tw u fens whaer [hee sau
siks tin cans nekst tw it. pop! pop! pop!
pop! pop! pop! intw hr basket went thu
siks tin cans. “sumdee ie ma need siks tin
cans,” sed thu litl celd weomun. on fhee

went tw toun.

swn [hee met u bai neemd miek. hee
leokt vaeree sad. “whie sce sad, miek?”
fhee askt.

“ie want tw gee fifhin,” miek sed.

“but ie deen’t have eneethin tw fifh with.”

“think!” thu litl celd weomun sed.
“fiend u wee.” [hee pwt hr hand intw hr

basket. pop! out ceem thu bent saeftee pin.

“can yw fiend u wae with this?” [hee

askt.




“ce, yes!” sed miek. “ie nce u gwd
wee! ie can maek u fifh hwk with this

saftee pin.”

on went thu litl celd weomun. swn
fhee met leeu and pat. beeth uv thu grlis

leokt sad. “whie ar yw sce sad, gris?”
fhee askt.

“wee want tw plae,” sed leeu.
“then plee!” sed shu litl celd weomun.

“wee deen’t hav u baul,” sed pat.

“think!” fhee sed. “fiend u wae.” |hee
pwt hr hand in hr basket. pop! pop!

pop! aut ceem three litl stoens.

“can yw fiend u wae with thees?”

askt shu litl celd weomun.




“oe, yes!” sed leeu. “ie nce a guwd
gem with steens.”
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“gwd!” sed thu litl celd weomun. on
fhee went tw toun. swn [hee met jak,
fhaun, and tom. thee aul lwkt sad. “whie

soe sad, baois?”’ askt shu litl celd weomun.

“wee want tw wauk on stilts, but wee

doen’t hav enee,” sed jak.

“then dw it!” sed u litl celd

womun. “fiend u wae!”

fhee pwot hr hand intw hr basket.
pop! pop! pop! pop! pop! pop! out
caem thu siks tin cans.

“can yw fiend u wae with theez? fhee

askt.




“oe, yes,” sed [haun. “ie nce u gwd

wee tw maek stilts with thees cans.”

“gwd,” sed thu litl celd weomun. on
fhee went tw toun. but when [hee got tw
toun, thaer wr nce fijh left in thu meet

market.

“oe, wel,” [hee thaut. “ie had u guwod

wauk. ie wil hav fifh unuthr dee.”

and bak fhee went tuwecerd hr hous.

swn [hee met jak, [haun, and tom ugen.

“lk at us!” thae sed as thee waukt
on theer stilts. “wee maed stilts with thu tin
cans yw geaev us. tis is fun! wwd yw liek

tw trie?”




thu litl celd weomun teok jak’s tin can
stilts. it wus fun tw wauk on them. then
fhee geev them bak and went on. swn |hee

met leeu and pat.

“lk at us!” thae sed as thee plaed
hopscoch with thu three steens. “wewod yw
liek tw plee with us?”

thu litl celd weomun teok u trn. fhee
dropt u steen. then fhee went hop, hop,

hop, trn. hop, hop, hop, pik up. it wus

fun! fhee gaev thu stoeen bak and went on.

swn [hee met miek cuming bak frum

fifhig. nou hee leokt hapee.

“lwk!” sed miek as hee fhoed hr his
fifh. “leok at aul thu fifh ie caut! thees tw

filh ar foer yw.”




miek handed tw big fifh tw thu celd

wowomun.

“thark yw,” sed thu litl celd weomun.
“whut u gwd dee! ie found u wee tw hav
fifh tw et aftr aul! ie wil goe hoem and

cwk them riet nou. it wil bee fun!”

and it wus.




bubls and meegel

it wus u hot dae at shu srcus.

“it’s tw hot tw wrk,” sed meegel, thu

elufunt bai. “ie want tw gece fifhig.”




but hix fathr sed, “ie nce it is hot,
meegel, but ie need yw tw fiend bubls, our
baebee elufunt. hee wus in thu nw elufunt
feeld this meernin, but ie dcen’t nce wheer
hee is nou. plees leok foer him beefcer yw
gee fifhig.”

bubls wus u nautee litl elufunt. hee
liekt meegel, but hee liekt tw plee triks on
him, aulsce. shat dee bubls had u nw
iedeeu. hee sed tw himself, “it is sce hot
that ie wil hied in thu pond. meegel wil not

fiend mee theer.”

nautee litl bubls went tw shu far end
uv thu pond. ncewun sau him hied sheer.
“ie wil fwl meegel tewdae,” laft bubls. “hee
ween’t fiend mee heer in the far end uv shu

pond.
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whiel bubls wus hiedig in thu wautr,
meegel wus waukin aul uround shu field
leokig foer him. “bubls! cum, bubls!” hee
cauld sauftlee. hee did not reelee want to

fiend bubls. hee wanted tw gee fifhis.

aftr u whiel, meegel teeld his fathr
that hee ceod not fiend bubls. then hee got
out his fifhim pcel and waukt cevr tw thu
pond. hiedig in thu deep end uv thu pond,

bubls sau him cumin.

“hee wil see mee!” sed bubls. “ie need

tw goe deepr.”

bublz let thu wautr goe aul thu wee
cevr him. then hee pwt his trusk up out uv
thu wautr tw get ar. thu cenlee thigs that
fhoed ubuv thu wautr wr u litl bit uv his

trugk and menee bubls.
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meegel caem tw thu uthr end uv shu
pond, lwkin foer u plaes tw fifh. hee okt
at thu far end uv thu pond. “leok at aul
thoes bubls,” hee sed. “shaer must bee u
big fifh out theer!”

meegel waukt out on u log. hee thrw
his lien far out, t thu bubls. hiedig undr
thu wautr, bubls thu elufunt sau tu fifhisg
lien. “whut is that?”” hee sed tw himself.
thu nautee litl elufunt caut thu lien with his

trunk.

u biet! ie got u biet!” cried meegel.
hee held ontw his peel. hee pwld as hard
as hee ceod. but undr thu wautr whaer
meegel cwod not see him, bubls held ontw
thu lien. meegel ceod not budj him. bubls

wus stauRgr than meegel.
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“whut u big fifh this is!” sed meegel.
hee tugd hardr on thu lien, but hee ceod
not pwl thu big fifh in. sce hee went farthr
out on thu log and pwld ugen—hard. this
tiem bubls pwld bak even hardr. splajh!

bubls pwld meegel riet intw thu wautr.

“help!” cried meegel. “help mee!” hee
splafht in thu wautr. then hee felt sumthii
heeldig him up. sumthig beegan tw mwyv
him bak tw thu log. when meegel lwkt

doun, hee sau it wus bubls shu elufunt.

“oe, bubls, wr yw mie fifh?”” askt meegel.

hee beegan tw laf.

just then fhaun thu srcus wrker
ceem bie thu pond. “did yw hav tw goe

swimi tw fiend bubls?”’ hee askt.
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meegel laft tw. “ie did not fiend
bubls,” hee sed. “bubls found mee. hee is u
nautee litl elufunt, but hee seevd mee when

ie fel in thu pond.”

meegel and fhaun and bubls went
bak tw thu srcus twgethr. bubls thu
nautee litl elufunt went bak tw thu elufunt
field. hee wus u hapee litl elefunt becaus
that dee hee pleed u trik on meegel. meegel
wus hapee beecauz hee went fifhin and caut

an elufunt.
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left skeet, riet skaet

ceeleb sat doun on tu frunt steps uv
his hous. hee wanted u geod siedwauk foer
skaetin. hee lewkt doun shu street tew thu left.
hee lcokt doun thu street tw thu riet. theer

wr gwd, smwih siedwauks eethr wee.
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ceeleb puot on his nw reelr drbee
skeets. hee tried tw get up, but thu left

skeet sed, “let’s gee this wae.”

“noe,” sed thu riet skeet, “let’s gce

mie wae.”

thu left skaet went left. thu riet skaet
went riet. bag! caeleb landed on thu

siedwauk.

“ouch!” sed caeleb as hee got bak up.
“ie’l trie it ugen.” doun hee went ugen,
sce hee crauld bak and sat doun on ithu

step. then hee veeree caerfoolee steod up.

“cum this wee,” sed iu left skeet as

it painted tw thu left.

“noe, cum this wae,” sed thu riet

skaet as it painted tw thu riet.
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thu left skeet went left. shu riet skaet
went riet. and bag! ceeleb wus doun on

thu siedwauk ugen.

“ouch!” hee sed. “thees ar hardr tw
skaet with than mie celd skeets. ie’l trie

wun skeet at u tiem.”

sce he twk auf thu riet skeet and
skaeted with just his left skeet. when thu
skeet went tw thu left, caeleb didn’t faul

doun.

then hee tried thu riet skaet bie itself.
when thu skaet went tw thu riet, hee didn’t

faul doun.

“nou ie’l trie boeth skeets twgethr,”
sed caeleb. sce hee peot on boeth skaets

and caerfwlee steod up.
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“this tiem wee wil gce this wae,” sed

thu left skeet ax it painted tw thu left.

“noe,” sed thu riet skeet,” let’s gce

this wee, as it painted tw thu riet.”

thu left skaet went left. thu riet skaet
went riet. and caleb sat doun in thu
midl—hard!

hee teok auf his skaets and pwt them

beesied thu steps tw his hous.

“ie’l skaet ugen aftr dinr,” ceeleb
sed. then hee went doun thu street te See

jeelen.

“theer goez ceeleb,” sed thu left
skeet. “ie am geoeig this wee.” it roeld doun

thu siedwauk and trnd left on ok street.
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“ie’m goein this wae,” sed thu riet
skeet. it reeld doun thu siedwauk and trnd

riect on ock street.

thu left skaet reeld and reeld and
roeld. it leokt aul uround. sudenlee it roeld
riet up tw u taul man. thu man wus

caeleb’s fashr, cumig hoem frum wrk.

“wel, this lwks liek wun uv ceeleb’s
nw skaets,” sed fathr. hee pikt it up and
trnd it cevr. “yes, heer is his naem on shu
botum.” sce ceeleb’s fathr teok thu left

skaet hoem with him.

thu riet skeet reeld and reeld and
roeld. it leokt aul uround. sudenlee it roeld
riet intw ceeleb’s brushr, kevin, cumis

hocem frum thu park.
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“that leoks liek wun uv ceeleb’s nw
reelr drbee skaets,” sed kevin. hee trnd
thu skaet cevr and sau caeleb’s naam on

thu botum.

“ie wundr wheer thu uthr skeet is,”
thaut kevin ax hee caereed thu riet skeet

hoem.

fathr met kevin in frunt uv theer
hous. fathr puot the left skeet bie thu
steps. kevin puot thu riet skaet thaer
aulsce. then thae went intw thu hous fcer

dinr.

thu left skeet toeld thu riet skaet aul
ubaout shu left end uv oek street. shu riet
skaet teeld thu left skaet aul ubout shu riet

end uv cek street.
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then thu left skaet sed, “nou wee noe
aul ubout cek street. let’s goe thu wee that

ceeleb wants tw goe frum nou on.”

“aul riet, that’s u gwd iedeeu,” sed

thu riet skeet.

aftr dinr, ceeleb caem out and pwt
on his roelr drbee skaets. hee steod up
ceerfwlee. thu skeets, liek gwod frens, steed
twgethr. thae reeld doun shu siedwauk thu

sS&m wee.

“leok, kevin. [k, dad. lwwk at mee

'”

skaet on mie nw skaets!” cauld ceeleb.

kevin and fathr and mushr aul caeem
out tw see ceeleb skeetig with his nw reelr
drbee skaets. hee did not faul doun enee

maoer.
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thu hipce in thu heel

andee, thu elufunt man, wrkt in shu
Zzw. hee twok ceer uv aul thu elufunts. wun
dae andee hrd sumwun caulig. “help!

help! help mee!”
u wrkr caem runig past andee.

“whut’s thu matr?” askt andee. “ar

yw hrt?”
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“cum with mee!”” sed thu wrkr. “cum

'77

with mee tw thu hipce’s pen

andee ran with thu wrkr tw thu
hipee’s pen. heaeree, thu hipoe, wus not

theer!
“Wheer is haeree?” askt andee.

“shat ix whie ie cauld,” sed thu wrkr.
“see thu big steen dich that gees aul

uround haeree’s pen?”

“yes,” sed andee. “that is whut keeps

him frum geting out.”

“ie wus wrking doun in thu dich,”
sed thu wrkr. “haeree pot his hed cevr

thu sied tww see mee. but hee has u big hed,

sce hee ceod not see mee.
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“hee puot meer uv his hed cevr.
haeree stil did not see aul hee wanted tw.
sce hee pwt his hed wae cevr, and crajh!

hee fel doun cloes tw whaer ie wus.”

thu wrkr aded “‘ie got out fast,
becaus hipoes ar daenjrus anumuls. but

heeree is stil doun thaer! wee need tw get
him bak up in his pen.”
andee lcokt doun in thu dich. stheer

wus haeree, thu hipee, lwkig veeree

cunfuezd and ampgree.

thu wrkr sed, “ie ceem tw see if wun

uv yeer elufunts cwod pwl haeree out.”

“oe, noe,” sed andee. “mie elufunts
ar big, but not shat big. thae cwd not get

heeree out.”
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bie nou aul uv thu uthr zwkeeprs wr

thaer. thee wanted tw help.

“hou ubout u craen?” sed wun. sce

thu creen man caem tw lwk at haeree.
“hou big is that hipce?” hee askt.
“three tuns,” sed andee.

“oe, nce.” sed thu creen man. “mie
craen wwd not pwl haeree out uv thu heel.
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hee weod puwl thu craen in

haeree wus deep in thu dich. hee did
not liek beeig doun theer. hee did not liek
evreewun lwokig at him. hee poot his big

hed doun and sncerted.

“poer haeree,” sed andee’s sun,

jeecub. “ie wil get him sum hee.”
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“ie wil hav tw get it,” sed andee. “it
is tw hevee foer yw.” haeree’s hae beel
wus vaeree big. andee puofht it in thu dich.
jeecub lwkt doun at thu big beel uv hee in
thu dich. hee had an iedeeu.

“ce, ie nce whut wee can dw),” jeecub
'?,

sed. “ie nce hou wee can get haeree out

hee sed sumthing tw his fashr.

“yes,” sed andee. “ie thirk that wil

wrk.”

“cum, evreewun,” sed andee. “brig
aul thu beels uv hee that wee hav tw
haeree’s pen. then wee can hav thu creen
man pwt them in thu dich whaer haeree is.
hee can ues them tw cliem out uv thu dich

and bak up tw his pen.”
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thu men braut thu big beels uv hae
tw thu hipce pen. thu craen man uezd his
craen tw stak thu beels uv hee in thu dich
sce thae weod maek staer steps. thu steps
wr just thu riet sies foer u big hipce liek

haeree.

jeecub cauld tw heeree. “cliem up,
haeree,” hee sed. “cliem up thu steers tw

ycer pen.”

haeree caem up thu hee steps veeree
sloelee beecaus hee wus eetig hae aul shu

wae up.

“gwd iedeeu, jeecub!” sed his fashr.
“ie nevr nw that hae weod get a hipce out

uv u heel!”

27



lemuneed, fiev sents u glas!

wun da keelee, afhlee, and jofhwwu wr
pleein in frunt uv thaer hous. up tu street
ceéem u big culrfeol truk. thaer wus u big
sien on shu truk shat sed “sscus.” sheer
wr three clouns on thu bak uv thu truk

caulig tw thu peepl.
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“shu srcus is in toun!” cauld thu frst

cloun.

“wun week cenlee!” cauld thu secund

cloun.

'9’

“cum, cum, cum evreewun!” cauld

thu thrd cloun.

“ie want tw see thu srcus,” sed

keelee.
“sce dw ie,” sed ajhlee.
“mee, tw,” sed jofhwu.

sce thae ran tw ask thaer mushr if

thae cwd gee tw thu srcus.
mushr sed nce.

“whie?” askt afhlee.
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“beecaus it causts tw much munee,’

sed mushr.
“hou much dus it caust?” thae askt.

“three dolrs,” sed mushr. “nou goe

outsied and plee in thu yard.”

keelee, afhlee, and jofhwu sat doun on

thu frunt steps. thae wr sad.

“ie fhr weod liek tw goe tw thu

srcus,” sed ajhlee.

“but it causts ttw much munee,” sed

kaelee sadlee.

sudenlee jo/hwu smield. “ie nce hou

wee can get thu munee!” hee sed.

and sce thae did.
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keelee went intw thu kichen. [hee cut
up sum lemuns and pwt them in u big
pichr. then fhee pwt sum fhugr and ies in
thu pichr.

jo/hwu went tw his bedrwm. hee got
out his craeyuns and u big pees uv paepr.

hee maed u sien that sed:

lemunasd,

fiev sents u glas!

afhlee went tw thu bakyard. [hee
found sum weoden peests and an celd
wewden boks. fhee neeld thu peests tw thu

boks ttw mask u lemunaad stand.

fhee peented thu lemunaed stand.
then fhee ceereed thu stand tw thu frunt

yard.
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keelee ceem aout uv thu hous with shu
pichr uv lemunad. jofhwu caem out with
thu sien and pwt it on thu lemuneaed
stand. ajhlee went tw get sum drigkig

glases.

thu stand wus redee, and it wus u hot

dae, a gwd dee feer selig lemuneed.
“peepl heod bee thrstee,” sed jofhwu.

“ie bet wee’l sel u lot uv lemunaad

twwdae,” sed kaelee.

just then thu meelman ceem doun shu

street. hee lcokt hot.

“lemunaed, lemunaed, fiev sents u
las!” cauld thu three children.
g
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“wel,” sed thu maelman. “that’s u
gwd iedeeu on u dee liek shis. ie’l hav u

glas.”

keelee strd thu lemuneed. jo/hwu
pcerd u glas fwl uv lemuneed. ajhlee

handed thu glas tw thu maeiman.

“mmmm,” sed thu malman. “that
lemunaed hit thu spot!” then hee peot his
hand in his poket tw get sum munee foer

thu lemunaad.

“oe nee, thark yw,” sed kaelee. “wee
deen’t want yw tw pee. yw brig us our

mael evree dae.”

“wel, that’s veeree nies, thark yw,”
sed thu maelman, and hee went on his wae

doun shu street.
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nekst ofisr daev caem doun ihu

street, whislig u hapee twn.

“lemunaed, lemunaed, fiev sents u
las!” cauld thu three children.
g

“whut u nies iedeeu on u hot dae!”

sed ofisr deev. “ie’l hav u glas.”

keelee strd thu lemunaed. jofhwu
pcerd u glas fwl uv lemunaed. ajhlee

handed thu glas tw thu puleesman.

“veaeree guwd,” sed ofisr daev, ax hee
drark thu cwl lemunad. then hee pwot his
hand in his poket tw get sum munee foer

the glas uv lemunaed.

“oe nee, thark yw,” sed ajhlee. “wee

deen’t want yw tw pae. yw proetect us.”
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“wel, thark yw vaeree much,” sed

ofisr daev, and hee went on his wee.

just then doctr blak ceem waukin

doun ihu street.

“lemunaed, lemunaed, fiev sents u
las!” cauld thu three children.
g
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“just whut ie wanted!” sed doctr

blak.

kaelee strd thu lemunaed. jofhwu
pcerd u glas fwl uv lemuneed. ajhlee

handed thu glas tw doctr blak.

“gwd!” sed doctr blak when hee
finifht drigking thu lemunaed.

hee peot his hand in his poket feer

SUm munee.
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“oe nce,” sed kaylee. “wee doen’t

want yw tw pae.”

“yw teek ceer uv us when wee ar

sik,” sed jofhwu.

“wel, that’s veeree nies uv yw

children,” sed doctr blak. “thagk yw.”

aul aftrnwn shu children waeted, but

noewun els caam doun thu street.
“it’s hot,” sed keelee.
“ie’m thrstee,” sed ajhlee.
“mee tw,” sed jofhwu.

sce keelee strd, and ajhlee pcerd, and

jo/hwu handed out thu glases.

“that’s aul theer is,” sed keelee when

thee finifht drigking thu lemunaed.
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“and wee didn’t maek enee munee,”

sed jofhwu.

“sce wee can’t gee tw thu srcus,”

sed ajhlee sadlee.

that niet thae wr eetig dinr with thaer

mushr and fashr.

“ie sau doctr blak twdee,” sed
fathr. “hee teeld mee that yw gaev him u

glas uv lemunad.”

muthr sed, “when thu maelman caem
with shu meel, hee toeld mee thu seem this.

hee sed yw weodn’t let him pae feer it.”

fathr laft. “on thu wae hocem ie met
ofisr daev. hee teeld me ie hav three vaeree
nies children. ie ges hee got sum free

lemunaed , tw!”
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“wel” muthr sed tw fathr, “whut
treet dw yw thigk wee cood giv thees nies

children?”
“ie noe!” sed keelee.
“mee tw,” sed ajhlee.

“taek us tw thu srcus!” cried jo/hwu

eksieted|ee.

and that’s just whut hapend. thee aul
went tw thu srcus. thae sau shu clouns
and anumuls. thae sau shu lieuns. thae

gaev peenuts tw thu elufunts.

but thu thig shat thae liekt thu moest

wus thu stand wheer shee aul had...

lemuneed, fiev sents u glas!
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astreenaut sam

wun meernig astrcenaut sam jumpt
out uv bed and lwokt out. this wus his big
dee. tewdae hee wus geein intw cerbit if thu

wethr wus gwd eenuf tw flie.

but thu skie did not leok vaeree cleer.
sam wus ufraed hee weod hav tw waet foer

u betr dee tw flie thu spaes/hip.
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when hee got tw thu eerbaes, thu
capten sed, “yoer spees/hip is redee foer
yw. evreethin yw need is on boerd. wee just

need tw get yw intw yoer spaes swt.”

“gwd,” sed sam. “ie mae not lift auf
twdae, but ie need tew bee redee just in

29

Cca&es.

evreethig wus redee. it wus tiem foer

lift-auf, but thu skie wus stil not cleer.

astroenaut sam wus sad. “ie hav
waeted and waeted foer this big dae,” hee
thaut. “nou ie mee hav tw weet stil lauggr

tw flie mie spees/hip uround shu rth.”

just then thu sun caem out and thu
skie becaem cleer. it wus a gwd dae feer

lift auf intww spees.
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“hwrae!” fhouted aul thu peepl hew

wr weetig tw see sam lift auf intw spees.

“hwree!” fhouted astroenaut sam.

hee wus goin intw cerbit aftr aul.

it wus lift-auf tiem. thaer wus u big
cloud uv fier and smeek as thu bwstr
roket twk auf. thu roket peojht sam’s

spaes/hip hie intw spees.

when sam’s spees/hip wus hie in thu
skie, thu bwstr roket dropt auf. nou thu

spees/hip wus fleetig in thu eer.

“hwree!” evreewun fhouted. “sam is

auf intw spaes. hwrae feer sam.”

nou astroenaut sam wus in cerbit

uround thu rh.
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“ie wundr whut shu rth leoks liek
frum up heer,” hee thaut. hee lcokt out uv
thu windee in his spaesfhip. wae beeloe him
hee cuod see thu blew cefhun and thu land.
it wus veeree hot in his spaes swt, but sam

did not ceer.

'97

“wun cerbit!” sed sam as thu
spees/hip went uround thu rth wun tiem.
hee ccod tauk bie raedeece tw thu peepl
doun beelce in thu eerbaes. hee had fwd tw
eet aulsce. and sam had wrk tw dw. hee
had tw fiend out whut it wus liek out in

spaes.

tew cerbits! at tiems sam’s spaesfhip
flew hier intw spees. then it weod cum
doun u bit, but thu rth wus stil far beelce

him.
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“swn ie wil bee in cerbit three,” sam
sed tw thu peepl weetig doun belce on shu
&erbaes. “ie doen’t hav much fuel nou.”

sam wus ufraed but hee wus breev, tw.

“cum bak tw rth aftr thu nekst

cerbit,” sed thu cumandr at thu aerbees.

nou it wus tiem foer sam tw fier thu
rokets that weod sloe thu spaes/hip doun
and teek him bak tw rth. doun, doun went

thu spaesfhip. doun tuwecerd thu cefhun.

but sumthig wus raung! sam’s
reedeece wus not wrkig. sam cwd not let
thu eerbees noe wheer hee wus landig! sam
leokt at thu big wied cefhun beeloe him.
whaer wr thu fhips with thu men hw wr

gcein tw pik him up?
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“thae don’t nce wheer ie’m landing,’

thaut sam. “ie wil hav tw land without

29

them.

just then thu spaesfhip’s paeru/hwts
cepend. thu peerujhwts let thu spees/hip
glied doun tw thu cefhun. sam landed shu

spees/hip in thu ce/hun.

“gwd,” sed sam. hee wus hapee tw
bee bak on rth. hee cliemd out uv thu
spaes/hip with an cerunj raft and got in.
aul uround him wus thu big blw cefhun,

but hee did not see enee srpleens cer
fhips.

sam sat in his raft and waeted.
sudenlee hee sau u fhip cumin tuwecerd

him. hee pwt his hands in thu aer.
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thu men on thu [hip sau sam and
waevd bak. thae wr hapee tw fiend him.

sam wus hapee, tw.

“hwree!” thae cauld out. “three cheers

foer sam, thu braev astroeenaut.”

thu men helpt sam cliem ontw thaer
fhip. thee toed sam’s spaesfhip beehiend
thu fhip and went bak hcem tw thu

&rbeaes.

it wus u gwd dee foer astroenaut
sam. it wus u gwd dee feer aul thu peepl
hw helpt astrcenaut sam cerbit thu rih

and land in thu ofhun.
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dan thu dievr

dan thu dievr tewok mistr and misus

blak out in his beoet tw thu midl uv thu bee.

“is this whaer ycer boet went doun in

thu stoerm?” dan askt mistr blak.

“yes, this is wheer it hapend,” sed
mistr blak. “wee got our beet up, but wee
did not fiend thu boks with mie wief’s

wels.”
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mistr blak aded, “thae sa yw ar u
gwd dievr. can yw fiend thu boks? thae

ar mie wief’s faevrit jwels.”

“ie wil dw mie best,” sed dan.
evreebudee on thu boet wacht dan diev

doun intw thu cefhun.

“ie hoep hee finds yeer jwels,” mistr

blak sed tw his wief.

“ie hoep sce, tw,” sed misus blak.
“and ie hcep hee duzn’t meet u fhark doun

theer in thu cefhun.”

doun in thu cefhun dan swam aul
uround. hee swam this wee and that, leokis
foer thu laust jwels. hee sau menee things.
hee sau u scwl uv fifh. but hee did not see

enee boks uv jwels.
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“ie doen’t thisk it is heer,” dan sed

tw himself.
sudenlee dan sau u metl boks.

“that mee bee thu jwels,” hee thaut.
hee swam cevr tw teek u leok. but aul hat

wus in thu boks wus sum celd fhws.

“ie thaut ie had thu jwels,” hee cauld
tw thu peepl in thu beet, but it was just u

metl boks with sum celd fhws.”

“tw bad,” mistr blak cauld bak.
“keep leoking. mie wief reelee wants tw fiend

hr jwls.”

dan swam uround sum meoer. hee sau
menee roks and u lot uv sand. hee sau

menee fifh, but nce jwels.
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“ie doen’t think thu jwelz ar doun
heer,” hee thaut. hee wus redee tww kwit

lcokin. but just then hee sau unushr boks.

hee swam cevr tw it as fast as hee cwod.

this boks lcokt liek it ceod bee u jwel
boks. but it wuz doun in thu ce/hun flecer,
with u big rok on top uv it. dan tried to
pujh thu rok auf.

just then hee sau sumthig big and

bl swimig tuwcerd him.
“u fhark!” sed dan.

“cumin up!” dan cauld tw thu peepl
in thu boet. hee swam as fast as hee cwod,
but thu [hark swam fastr. hee had tw get

uwae. whut ceod hee dw?
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sudenlee dan maed u fast trn. hee
swam bak doun ugen. thu Jhark kept on

gcein up tw thu top uv thu cefhun.

doun, doun, doun hee swam. hee sau
thu boks ugen, and nou thaer wus nce rok

on top.

“lwk at that!” thaut dan. “when shu
fhark swam bie, it pw/ht thu rok auf.” hee
grabd thu boks and swam up tw thu beet.

“is this yoer jwel boks?”” dan askt

misus blak.

“yes, that’s it!” cried misus blak. but
whut ubout thu fhark? it didn’t hrt yw?”

“nce,” sed dan. “this wus wun tiem
u fhark helpt u man. it helpt mee fiend

yoer jwels.”
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thu frst tharksgivin

“cum, bais and grls,” sed mis trnr.

“it’s tiem for u stoeree.”

aul thu bais and grls sat doun on thu
rug. thae liekt stoeree tiem, sce thee wr
hapee when mis trnr held up u bwk. it
wus u bwk ubout thu pilgrims hew caeem

tw umericu laum ugce.
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beefoer [hee started tw reed thu bk,
mis trnr taukt ubout shu stoeree uv thu

frst tharksgivin.

“yw aul hav hrd stoerees ubout the
pilgrims and thu frst thasksgivim. thaer ar
menee thigs ubout that selubrae fhun that
wee dw not nce feer fhr, but ie wil tel yw
whut wee dw noe ubout thu feest wee

selubreet eech noevembr.”

mis trnr beegan tw reed: “in 1620
bais and grls caem frum lundun with thaer
mushrs and fashrs tw u nw land. 101
peepl caeem in u boet neemd thu maeflour.
it teok 66 dees tw sael frum lundun tw thu
nw wrld. it wus u laug and hard jrnee.
thae wr glad when shu fhip landed at
plimuth rok.
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thu frst wintr in thu nw land wus
vaeree hard. thu wimin and children staed
on thu beet whiel thu men bilt u big hous
foer evreewun on thu nw land. but shu
hous brnd doun in januezeree. sce thee aul
had tw liv on thu beet feer shu rest uv shu

wintr.

it wus u hard tiem foer evreewun.
theer wusn’t much fwd tw et. thu men wr
ufreed tw leev thu fhip tw hunt feer fwd
beecaus thae did not nce if thu naetiv peepl
wr frenlee. menee uv thu peepl died that

wintr.”

mis trnr cuntinued tw reed: “in
march, thu men wr bildig houzes when u
naetiv man naemd samoeset waukt up and

started to speek in igglifh.
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samoeset beecaem thaer gied. swn
hee braut unushr naetiv man, skwauntee,

hw spoek eeven betr inglifh.

skwauntce fhced thu pilgrims hou to
teek caer uv thu land. hee taut them hou tw
fifh and plant ccern sce thae weod hav

feod tw et.”

wun uv thu bais in mis trnr’s clas
sed, “ie see hou tw plant coern. mask u
heel. pwot in u ded fifh. plant thu cceern in

thu saeem heel. then pwt drt cevr thu

I’?

hoe

“thu fifh helps thu coern tw gree,”
sed wun uv thu grls in mis trnr’s clas.
“it feeds thu rth sce thu coern grees taul.

mie dadee tceld mee that.”
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mis trns cuntinued tw reed: “thu
iRgli/h men went huntig and fifhia. when
thu faul ceem, thu children helpt taek in thu
ceern. nou theer wus fwd feer thu nekst
wintr. theer leedr sed thae fheod hav u
harvest feest tw selubreet thu fwd thae

nou had feer thu cumig wintr.”

then mis trnr lwkt up frum hr beok.
fhee sed, “nce wun nces feer fhr hou thu
naetiv peepl caem to bee at thu feest. sum
rietrs sa that when tu inglifh men went
out huntin, thu neetiv peepl hrd gunjhots
and thaut shu pilgrims miet bee getig redee
foer weer. sce 90 uv thu naetiv men ceem
tw fiend out if thaer frens needed help.
uthr rietrs beeleev that thu pilgrims invieted

theer naetiv frens tw thu feest.”

55



then mis trnr red thu endig uv thu
stoeree ubout thu selubree fhun wee caul thu

frst tharksgivin.

“thu naetiv peepl aulsce had u
selubrae hun eech yeer at shu end uv thu
harvest seezun. soe thae caem tw thu
pilgrims’ feest with fiev deer. thu pilgrims

had ccern, fifh, wield trkees and duks.”

“thu selubreefhun lasted ubout u
week, with feests, danses, fhwtig and
reslig contests, and geems. thaer wr
aulsce thamksgivig preers feer u gwd
harvest and feer thu help that thu naetiv
peepl had given them. aul thu bais and gris
had a guod tiem at thu selubrae fhun wee

caul thu frst thagksgivim.”
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Appendix A

Notes to Teachers and Parents
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Why a linguistic version of i.t.a. readers?

In 1959, Sir James Pitman introduced a simplified,
phonetic alphabet for teaching beginning reading.
His motivation for doing so was the complexity of
written English: although there are only 26 letters in
the traditional alphabet, there are 44 sounds and
more than 1,100 different spelling combinations.

Because Pitman believed that children needed a
transition bridge from reading phonetically-regular
text to the complex orthography of written English,
he built in some spelling conventions, e.g., retaining
double letters and “y” endings for words

like “pretty, happy.” This resulted in i.t.a. readers
that did not represent a true linguistic approach.

This version is a linguistic adaptation of the original
Early-to-Read books published by the Initial
Teaching Alphabet Foundation. It incorporates what
we know about the link between speech sounds and
the written representations of those sounds in the
beginning stages of literacy development.

We now know that young children who are on a
normal developmental path to literacy acquisition
will spell unknown words by sound (e.g., sed for
said), mapping the speech sounds they hear to the
letters that represent those sounds.
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At the same time, they are seeing said in their
readers. Soon, these two images are hooked
together in their lexicon, so that anytime they see
said they automatically and unconsciously
pronounce sed.

Children at risk of reading failure do not acquire
these phonological speech-to-print connections. This
linguistic book series is designed to help them “crack
the code” of English. By reading the phonetically-
regular text of the initial teaching alphabet, they
internalize the sound spellings of English, facilitating
the connection between what a word looks like in
traditional orthography (TO) and what it sounds like
(i.t.a.).

What'’s new in these linguistic readers?

While the original stories of the Early-to-Read i/t/a/
Program have been retained, some have been
moved to different book levels based on syntactical
complexity. Syntax has also been modified to reflect
more authentic speech patterns, while keeping the
words-per-sentence ratio low in the first three
books.

The original stories have also been updated to
reflect the new generation of children and families
from many different cultures and ethnicities that
make up the population of the United States.
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In addition, more accurate contemporary
information has required revision of some stories, for
example, the story of the First Thanksgiving.

Finally, illustrations have been reduced to one per
story in order to encourage mental construction of
story narratives rather than guessing words from
pictures based on illustrations on every page as in
the original i.t.a. readers.

Who are these linguistic readers for?

These readers were developed to assist the literacy
development of three groups: (1) young children at
risk of reading failure; (2) older students and adults
with dyslexia/reading disabilities, and (3) speakers of
other languages learning to read and write English.

Children at-risk of reading failure. If children are on
track for normal reading acquisition, by kindergarten
age they will be able to map speech sounds to print
by writing words the way they sound, e.g., luv, wuz,
sed.

Children who cannot analyze spoken words by
segmenting, blending, and deleting syllables and
sounds do not make these speech to print matches
and are at risk of reading failure. Drilling them on
isolated letters, sounds, or word families does not fix
their underlying phonological deficit.
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What they need are significant exposure to
phonetically-regular words in authentic sentence
patterns, embedded in coherent stories. These new
linguistic readers, accompanied by a creative writing
protocol that emphasizes spelling by sound using
i.t.a., will give them what they need.

Children and adults with dyslexia: Because English
orthography is complex, the incidence of dyslexia in
English is estimated to be twice that of transparent
languages like Italian or German, where sounds map
to letters more consistently.

Figure 1 shows how phonological deficits affect
every aspect of reading development. It is only
through correction of the underlying deficit in
the phonological component of language that
students with dyslexia will become truly
proficient readers. And the longer they progress
through school without appropriate
intervention, the greater the deficit in all the
higher reading processes, particularly
comprehension, vocabulary, and background
knowledge.
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2002 DYSLEXIA DEFINITION

Deficit in the Phonological
Component of Language

Diecoding Spelling Accuracy Fluencly

1
Comprehension Reading Experience

Vocabulary Background

Knowledge
\ 7

Comprehension

Figure 1: International Dyslexia Association 2002
definition of dyslexia

Based on 30 years of research and clinical practice,
we know that reading and writing phonetically with
the initial teaching alphabet is the key to correcting
the underlying phonological deficit at the core of
reading failure (Flynn & Deering, 1993; Flynn, 2000;
Flynn & Rahbar, 2017).

The original i.t.a. readers, the Early-to Read series of
the 1960s, have been used successfully for
remediation of those children who have failed to
conquer the challenge of English. But many teachers
and students themselves have noted inconsistencies
in the Early-to-Read books because they did not
follow the single sound-single letter principle that
would best remediate their phonological deficit.
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This linguistic series is designed to fix that problem.
Using i.t.a., students will continue to write the
sounds that they hear, and they will now see that
same phonetic transcription of words in their i.t.a.
readers.

English language learners. English is considered one
of the most difficult languages to learn because
sounds do not map consistently to specific letters;
for example, the long /a/ can be spelled g, ai, a_g,
ay, ea, eigh, or aigh. i.t.a. solves this problem in the
beginning stage of learning English by replicating the
process that young English-speaking children follow:
spelling words the way they sound. Ini.t.a., the long
/a/ sound is always represented by one symbol, e,
so there is no confusion about how to pronounce
words with long /a/, no matter how the word is
spelled in traditional orthography.

This is accomplished is with an i.t.a. sound-symbol chart

(Figure 2) that English learners always have in front of
them as they write. With i.t.a. they can begin to write

personal narratives early in their journey to learning

English. After about six months in a U.S. school, they can
write short stories about their families, what they like to
do after school, favorite sports, etc. Using i.t.a., they can
write any English words that they know by spelling them

the way they sound.
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Figure 2: i.t.a. sound chart

This i.t.a. sound-symbol chart is also helpful for
learning the pronunciation of English sounds that do
not exist in an English learner’s native language. For
example, /th/ does not exist in Spanish, and is
usually pronounced /d/. Practicing the sound
connected to the picture helps English learners
master English phonology.

The essence of why i.t.a. helps English learners was
expressed by a Ph.D. biostatistician, a native of Iran
who was perfectly fluent in English. On being
presented with the i.t.a. chart and how it was used
with dyslexics, he asked, “Why didn’t | learn English
this way?
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How to use these linguistic readers

For the past 30 years, the Initial Teaching Alphabet
Foundation has supported research using the
original i.t.a. readers with dyslexic children and
adults. The results support the use of i.t.a. reading
and writing for remediation of reading
disability/dyslexia (Lyon & Flynn, 1991; Flynn &
Deering, 1993; Flynn, 2000; Flynn & Rahbar, 2017
Meyer & Felton, 1999).

In research settings, literacy clinics, and schools,
these readers are used in conjunction with ani.t.a.
writing protocol where students write all words
exactly as they sound by using the i.t.a. symbols.

For information on the i.t.a. writing protocol, visit

These linguistic readers are designed to be used with
the reading protocol we used in our reseach,
Repeated Oral Assisted Reading (Flynn, 2000).
Repeated Oral Assisted Reading (ROAR) is based on
the National Reading Panel meta-analysis of studies
focused on improving fluency for developing and
struggling readers.

Mandated by Congress to analyze the research on
what works for reading development, the panel
concluded that guided oral re-reading was the key to
developing the automaticity needed to free cognitive
resources for comprehension of what is read
(National Reading Panel, 2000).



http://itafoundation.org/reading/writing/writing/

Figure 3 summarizes our first research study contrasting
i.t.a. reading-writing with two prominent phonics
approaches: Orton-Gillingham (Project Read) and DISTAR
(Reading Mastery). After nine months of intervention,
children in the i.t.a. program achieved significantly-
higher accuracy and fluency gains, even though they
were tested with passages written in traditional
orthography (Flynn, 2000; Flynn &Deering, 1993).

Doesi.t.a.-ROAR work?

Reading Grade Level Gains Reading Fluency Gains (WPMC)

3 2.7
2.3
2 1.9
0.
0

ita- 0O-G Distar ita- O-G Distar
ROAR ROAR

Figure 3: Reading Gains after Nine Months of
Intervention
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Appendix B

Repeated Oral Assisted Reading
(ROAR) Protocol

Jane Flynn Anderson, Ph.D.
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Repeated Oral Assisted Reading

Repeated Oral Assisted Reading (ROAR) is a one-on-
one intervention that results, on average, in two
grade levels gain in reading accuracy and
comprehension if it can be implemented 3-4 times
per week, in 15-minute segments, as reported in
Figure 3.

The essence of ROAR is guided, repeated oral
reading of instuctional-level text. We use the
phonetically-regular i.t.a. texts to help students
internalize the underlying sounds of English words
while building their accuracy and fluency. The
teacher or tutor helps the student master each
sentence before moving on to the next sentence,
and to longer sequences of sentences by the Gradual
Release of Responsibility Process: (1) | read; (2) we
read; (3) you read.

Step-by-step directions for the ROAR process is
included in this section. For videos that demonstrate
each step, as well as fluency charts and checklists,
visit http://itafoundation.org/reading/reading-

2/roar/
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ROAR Protocol Checklist

Jane Flynn Anderson, Ph.D.

ROAR Pretest (One minute)

(]

o000

O

If beginning a new story, preview it with a picture
walk or brief summary

If there are pictures, cover them up

Point to where your student is to begin reading
Record for one minute

Keep track of ALL Deviations From Print (DFPs),
including repetitions of a single word or group of
words

Do NOT call attention to Deviations from Print that
your student has made. ROAR will correct these

Charting the Pretest (Figure 4)

O

O

O

Compute Words Per Minute Correct (WPMC ): total
words read — Deviations From Print

Compute Percent of Words Read Accurately (%ACC):
WPMC / total words read

Chart % ACC and WPMC in blue (Cold Read)

ROAR Practice (10-12 min.)

Ensure that your student tracks with you at every step
of this practice session.
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O “My turn.” (I read).

o Slide your finger smoothly under each word
as you read the first sentence.

o Read at a normal or close-to-normal pace.
(If your student is very slow, you may start by
reading slower, but you should speed up
when reviewing sets of sentences.

O “Together.” (We read.)

o If your student stumbles on a word, keep
going until the end of the sentence.

o Do not call attention to errors/DFPs.

o Go back and repeat steps “My turn” and
“Together” until your student reads fluently
with you.

O “Your turn.” (You read).

o When your student is reading smoothly in the
“We read” sequence, have him/her read the
sentence alone.

o Repeat “My turn, Together, Your turn” if your
student stumbles or reads very slowly.

[J Repeat this same process with the next sentence.
[0 Combine sentences to build fluency with longer
segments.

ROAR Post-Test (One Minute)

O Go back somewhere near or at the beginning of the
practice session text.

O Time your student as (s)he reads for one minute.

[0 Keep track of Deviations From Print (DFP)

70



Charting the Post-Test (Figure 4)

[0 Chart WPMC and %ACC in pink (hot read)
[0 Review the chart with your student to highlight
accuracy and fluency improvement.

- “f_}ia,‘fw,' — 'ﬁé GMA& Chart for grade 5 and sbove
Beading Leval II&‘%'R 2

Range 40 to 50

Fluency-———Lize biug fer cold read~ stock red for hot rneed in same collamn.

3 b
¥ ] ha b | Mol g
1999 LENREEEEN a1 i

I8
4
EREl

ﬁgg_ FFEEEEERE

E

b

Accuracy-—Use blue det for celd cerurncy —re
Cannect lke-colored dots 1o make line gr

T T
TR R

Figure 4: Student chart of pre-test
and post-test fluency and accuracy
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Initial Teaching Alphabet Foundation Media
Resources

. The official website of the i.t.a.
Foundation includes a plethora of print and video resources
for teachers and parents wishing to implement intervention
programs for struggling readers.

. Dr. Flynn Anderson’s
i.t.a. Literacy Clinic at Saint Mary’s University in Winona, MN
has served struggling readers since 1988. This website
contains demonstration videos and reprints of Dr. Flynn
Anderson’s research on the use of i.t.a. with dyslexic
students.

. Dr. Flynn
Anderson’s YouTube channel contains demonstration videos
oni.t.a. and a range of other topics regarding reading
development, with a focus on English learners and those
with reading disabilities/dyxslexia.
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