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kim ran out uv thu hous. hee
fhut thu doer with u bar! hee kikt thu
step. hee kikt thu fens. kim did not

smiel. hee did not laf. kim wus mad.

his musthr cauld, “kim, plees

cum bak in and pik up yecer tigs.”



“whie dw ie hav tw dw
evreethin?”” kim sed tw himself. “aul
ie dw is pwt uwae, pwt uwee, puwt
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uwee.

“did yw heer mee, kim? cauld
his mushr.

kim did not heer wel when hee
did not want tw dw whut his mushr

askt. hee ccod heer betr when hee

wanted tw dw sumthig els.
“kim,” his mushr cauld ugen.

“ie’m cumin,” sed kim.

“kim, it is cleenig tiem,” sed
his musthr. “plees help bie pwtin

uwee yeer thies.”



kim started tw pwt his thies
uwa. hee pwt his cars in u boks.
then hee teok out his red car. hee
ran thu car on thu fhelf. hee ran shu

car on shu boks.

“kim,” sed his mushr. “puot
yoer cars uwea.” kim pwt thu

car intw thu boks ugen. hee pikt
up u whisl. hee blw thu whisl.

“kim!” cauld his mushr.

kim pwt thu whisl intw thu
boks. hee pikt up sum bwks. hee
pwt them on shu [helf. thu top bk
wus ubout an eerpleen. kim started

tw reed it.



“kim!” cauld his mushr ugen.

sce kim pwit thu beok on shu fhelf.

cars and whisls and bwwks—

teekig tois out is fun. pwtig them

bak is wrk.
“kim,” sed his mushr.

“whut can fhee want nou?”

kim sed tw himself.
“tharks feer helpig,” sed
muihr.

kim ran out uv thu hous. hee

felt betr. his mushr felt betr aulsce.



sam and kathee

this is kathee and tis is sam,
thu big farm hcers. wun dee fashr

let kathee ried sam tw toun. uwae

thee went—sam and kathee.



theer wr menee peepl in toun. u
band wus plaeig and thu bulwn
man wus thaer. thu man had red,

yeloe, and blw bulwns.

“waet, sam,” sed kafthee.
“doen’t wauk nou. heer cums u

pureed. ie liek puraeds.”

men in red, yeloe, and blw
coets caem bie. thae had menee
flags. thee wr thu band. thu band

wus pleeig and marcis.

sam’s feet started tw goe up
and doun. then sam beegan tw
march. sam and kathee wr in thu

puraed!



“oe, sam,” sed kathee. “yw ar
not u puraed heers. yw ar u farm
heers. yw canot bee in u pureed.

stop, sam, stop!”

sam did not stop. on hee waukt
with kathee in thu pureed. up hil and
doun--bie thu skwl, bie thu zw.

“whut wil ie dw?”” sed kathee.
“hou can ie maek sam goe hoeem tw

thu farm?”

just then thu pureed went bie u

stoer. u man caem aout. “heer, sam,”

hee sed. “hav an apl.”

sam lwkt at thu red apl, and
hee lcokt at shu puraed. sam liekt shu

puraed and aul shu peepl in it.



hee liekt aul thu fleegs, aul thu
red, yelce, and blw ccets, and aul
thu bulwns. best uv aul, sam liekt
thu band.

but sam liekt apls, tw. and
hee wanted sumthing tw eet. sce sam

stopt tw et thu apl.

uwa went thu puraed. and
uwae went sam and kathee, hoem

tw thu farm.



thu yoe-yce contest

“cum on, bob,” cauld rikee.
“theer is goein tw bee u yoe-yoe
contest. it is at thu pleeground on
yoer street. wee can trie tew win u

nw biek.”



“ie want tw bee in thu
contest,” cauld bob. “ie want tw
win u nw biek. ie am gcein tw

leok foer mie yoe-yce.”

whaer wus bob’s yoe-yce? hee
leokt and lwokt. hee leokt evreewheer.
hee did not fiend thu yoe-yce. bob’s

yoe-yoe wus laust!

“hav yw lwkt in thu yard,
bob?” sed mushr. “get ycer ceet

and lwk in thu yard.”

whaer wus bob’s ceoet? bob

leokt uround. hee did not fiend his

ceet.
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“mie yoe-yce is laust and nou

mie coet is laust,” sed bob.

bob ran tw thu yard. hee leokt
and leokt. hee lcokt evreewhaer. his
yoe-yce wus not theaer. his yce-yce

wus stil laust.

bob ran doun thu street. hee

ran tw thu pleeground.

“ar yw geein tw bee in
thu yce-yce contest?”” cauld

rikee.

“nece,” sed bob. “ie can’t fiend

mie yoe-yce.”
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thu geeld rig

“cum on, fhaun, thu carnivul

has cum tw toun,” sed jaams.

'9’

“greet!” sed fhaun. “ie want

tw ried on thu maeree-goe-round.”
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fhaun and jeems ran doun tu
street. thae ran tw thu midl uv shu
toun. theer wus thu carnivul, and

thaer wr aul thu rieds.
jeems lwokt sad.

“dw yw hav enee munee,

jeems?” sed haun.

“nce,” sed jeems sadlee. “dw

yw hav munee feer u ried?”

“ie hav munee foer wun ried,”

sed fhaun. nou fhaun wus sad, tw.
hee wanted u ried, but hee wanted

his frend tw hav u ried aulsce.

“hree! hree!” cauld thu maeree-

gce-round man. “gce feer u ried.
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win u free ried if yw get thu geeld
rig.”
“ie hoep yw get thu geeld rin,

fhaun,” sed jeems.

“ie hoep soe, tw,” sed fhaun.
“if ie get thu geeld rim, yw can

have thu free ried.”

“hree! hree!” cauld thu maeree-

gce-round man.

fhaun geev thu man his munee.
hee got on u big broun heers. up
and doun went thu big broun hcers.

up and doun went fhaun.

thu meeree-goe-round went

uround and uround.
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uround and uround went

fhaun. hee sau thu geeld rin.

“get it, fhaun! get thu rig!”

cauld jeems.

fhaun puwt out his hand, and

caut thu geeld rinm.

“ie got it!” fhouted fhaun.hee

wus vaeree eksieted.

“hwree!” (houted jeems. nou

hee ceod hav u ried, tw.

15



coubai seecret

jaksun wus u coubai. hee had
u coubai swt. hee had u coubai hat.
hee had u coubai hoers. hee san liek
u coubai. hee wus u coubai aul shu

tiem!
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wun da mushr sed, “tiem
foer scwl, jaksun. plees poot on

yocer scwl clees.”

jaksun sed, “ie can’t weer mie
scwl clees. ie am u coubdi! ie need

'39

tw waer mie coubai swt

auf hee went tw scwl in his

coubai swit.

thu nekst dae mushr sed, “tiem
foer chrch, jaksun. plees peot on

yoer chrh swt.”

jaksun sed, “ie can’t waer mie
chr ch swt. ie am u coubai! ie need

'7)

tw waer mie coubai swt!” auf hee

went tw chrch in his coubai swi.
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on friedee mushr sed, “tiem
foer u partee, jaksun. plees puot on

ycer partee cloes.”

jaksun sed, “ie can’t waer
partee clees. ie am u coubai! ie need

'”

tw waer mie coubai swt

auf hee went tw thu partee in

his coubai swt.

wun da& u man caem tw See
jaksun’s fathr. hee wus u vaeree

taul man. his faes wus brnd bie thu

sun. hee woer u broun swit.

fathr sed, “jaksun, this is teks.

hee is u coubai tw.”
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jaksun lwokt at teks. hee okt at

his sunbrnd faes and broun swit.

“wheer is yecer coubai swt?”

jaksun askt teks.

“hoem,” sed teks.

“wheer is ycer coubai hoers?”

askt jaksun.

“hoem,” sed teks. “ie ceem in

mie car.”

“wel,” sed jaksun. “ie deen’t

thimk yw ar u reel coubai.”

“whut if ie tel yw u coubai
stoeree?”’ sed teks. hee toeld u

stceree ubout u heers that ran uwee.

it Wus U vaeree funee stoeree.
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“wel,” sed jaksun. “ie stil

doen’t beeleev yw ar u reel coubai.”

“oe.kee.” sed teks. “supces
ie plee yw u coubai saug?” teks
s&l u coubadi saum. it wus u sad
saun.

“ie stil doen’t beeleev yw ar u

reel coubai,” sed jaksun.

“wel, nou,” sed teks. “theer is
cenlee wun thig ie can dw. teomorce
ie hav tw fiks fenses. hou ubout

gcein with mee?”

thu nekst dae, jaksun went

with teks. hee weer his coubai sewt.
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teks weer u coubai swt. hee
woer u coubai hat. hee roed u heers.

hee leokt liek u coubail

jaksun had u gwd dae with
teks. hee roed u coubai heers. thae
did coubai wrk. hee aet u coubai

lunch with shu ushr coubais.

at thu end uv thu dee teks

askt, “nou dw yw beeleev ie am u

coubai, jaksun?”

“yes,” sed jaksun. nou ie
beeleev yw ar u reel coubai. yestrdeae
yw lwkt liek sumwun hw wrks in

an aufis. nou yw lwk liek u coubai.”
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teks laft. “wel, nou,” hee sed.
“let mee tel yw u litl seecret. ie liek
beeig u coubai. thaer is nuthin ie
wwd rathr bee. but yestrdae wus
mie dae auf. eeven u coubai needs u

I,’

dae auf wuns in u whie

sins then, jaksun is stil u
coubai. hee stil weers u coubai swt.
hee stil weers u coubai hat. hee stil
rieds u coubai heers. but not aul thu

tiem!

moest dees hee goes tw scwl.

then hee waers his scwl clees.

when hee goes tw chrch, hee

weers his thrh clees.
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sumtiems hee goes tw u partee.

then hee weers his partee clees.

and sumtiems hee plaes
coubadi. then hee waers his coubai

cloes!

y& See, jaksun noes u seecret.
eeven u coubai needs u dae auf

wuns in u whiel!
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samee thu srcus seel

B

samee wuz u seel. hee livd with

uthr seels in u srcus. thu uthr seels
did triks in thu srcus—but not
samee. samee cwod not dw triks liek

thu uthr seels. soe samee wus sad.
24



wun da u hapee cloun caeem
bie. thu cloun sau samee lcokin
sadlee at thu uthr seels. thu seels
wr dansig and bounsig bauls up
intw thu ger. thu hapee cloun did

not liek ttw see samee sad.

sce thu cloun beegan tw
dans. hee pikt samee up and danst
uround and uround with him. swn
samee wanted tw dans bie

himself.

samee beegan tw dans. thu
cloun danst, tw. as thu cloun danst,
u bel ceem auf his fhw. samee
danst aftr thu bel. hee bounst thu
bel on his nces. hee bounst and

danst.
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uround and uround hee danst,

bounsin thu bel. it wus fun.

thu nekst dae thu cloun taust
samee an cerunj. samee bounst thu
cerunj on his nees. then hee taust

thu cerunj intw thu aer.

ce, nce! this tiem hee mist, sce
hee started cevr ugen. hee taust thu
bel, then thu cerunj, then shu bel
ugen. da aftr dae, samee danst

and bounst and taust.

wun dee thu cloun hid shu bel.
samee leokt and leokt foer it. hee
leokt evreewheer, and at last hee
found it. samee started dansim and

bounsin thu bel ugen.
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as hee danst, hee sau thu
cerunj. sewn hee wus bounsii thu
bel and thu cerunj at thu seem

tiem.

then hee sau u coecunut. hee
bounst thu cocecunut on his nees,
tw. samee danst fastr and fastr.

hee taust his tois hier and hier.

wun dae samee sau bais and
grls wachig him. that dee samee nw
hee wus u guod srucs seel. hee cwod

dw triks. hee wus vaeree hapee!

aftr that dae samee danst
fastr and fastr. hee taust his tois
hier and hier. nou hee wus u

hapee seel.
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hee did his triks sce wel that
peepl wanted him tw bee on

teluvizun!

nou samee is u teluvizun
star! hee is u hapee srcus seel hw
dus menee triks. his frend, thu
hapee cloun, helps him dw triks.

thee ar beeth teluvizun stars.
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rap! rap! rap!

wuns an celd man went intw
thu weods. hee caem tew an celd

hous in thu weods.

thu celd hous had nce deers
and noe windees. ncewun livd in

thu celd broeken hous.
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thu celd man went intw thu
celd hous. up thu celd steps hee

went, intw thu celd broeken hous.

sudenlee hee hrd sumthin! it
went rap! rap! rap! whut wus that

nais ?

thu naois wus upsteers in thu
celd hous. thu celd man wanted tw
fiend out whut thu nais wuz. sce hee

went up thu steers.

(bee caerful, celd man! doen’t
faul on thu celd, celd steps!)

hee lcokt in thu frst bedrewm.
nuthig theer!

hee leokt in thu secund

bedrewm. nuthig theer!
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hee lcokt in thu thrd bedrwm.
nuthig theer eethr!

whut wus that rap, rap, rap?

wheer wus that nais cumig frum?

then thu celd man hrd it ugen.

rap! rap! rap! it ceem frum shu atic.

up thu atic steers went thu celd

man.

(bee ceerful, celd man! lewk out

foer thu celd atic steps!)

up, up, up went shu celd man.
in shu atic hee hrd thu nais ugen.

rap! rap! rap!

it wus geti loudr! rap!

rap! rap! whut wus shat nais?
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(bee caerful, celd man! yw

doen’t noe whut it is!)

thu nais wus on u fhelf, vaeree

loud! sce hee waukt cevr tw thu

fhelf.

rap! rap! rap!

it wus rapig paepr!

whut u joeek on thu celd man!

whut u joek on yw!
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jak and thu beebee brds

jak did not nce whut tw dw.
thaer wus ncebudee on shu street.
thaer wus ncebudee at shu
pleeground. noebudee wus plaein

in enee uv thu yards.

jak wus aul uloen. hee thaut
and thaut. whut cwd hee dw?
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jak wus boerd, sce he sat
undr u tree. hee lcokt up and sau

u robin’s nest in thu tree.

“ie wundr if thu robin has
enee baebee brds,” hee thaut. “ie
wundr if ie can see sum baebee

robins in thu nest.”

jak wus cuereeus, soe hee
started tw cliem thu tree. it wus
eezee tew cliem up that tree. hee had
cliemd up thu tree menee tiems

beefoer.

jak cliemd out on u branch. hee
wanted tw lwk intw thu brd’s
nest. hee wanted tw see if thaer wr
baebee brds in thu nest.
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just then thu mushr robin flew
bak tw thu nest and sau jak. fhee
did not nce tat jak just wanted tw
lok at hr beebees. [hee thaut jak
wanted tw hrt them. with u screech,

thu musthr robin flw at jak.

when thu robin flw at him, jak
wus srpriezd. hee wus sce srpriezd
that hee fel out uv thu tree. doun,
doun, doun hee fel. hee landed on

his arm.

“ou! au!” cried jak. “mie arm!
ie hrt mie arm.”

jak’s musthr caem runis.

“whut is thu matr, jak? whut

wr yw dwin?” fhee sed.
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“ie cliemd up thu tree tw see
ihu baebee brds, but ie fel doun,”

sed jak, “ou! ie hrt mie arm.”

jak’s muthr Ikt at his
arm. “ie deen’t thisk ycer arm is
broeken, jak, but let’s hav u

doctr taek u lwk at it,” [hee sed.

muthr tuwk jak tww see thu

doctr.

“whut is thu matr, jak?” shu

doctr askt.

jak beegan. “ncebudee wus
uround. evreebudee but mee had
sumthig tw dw. sce ie cliemd up

u tree...”
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jak stopt. hee lukt wreed. ““is
mie arm broeken, doctr?”’ jak wus

ufraed.

“nce, jak,” sed thu doctr.
“ycer arm is not broeken, but it wil
hrt feer u fue dees. yw can gee
hcem nou, but doen’t cliem up that

'79

tree ugen
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thu stoerm

dwaen wus in bed, but hee wus
not sleepim. it wus u hot niet, sce it
wus hard tw goe tw sleep. hee wus
not sleepee, sce dwaen thaut ubout
whut hee wanted tw bee when hee
grw up.

38



“ie am goein tw bee u fierman
when ie groe up,” hee cauld tw his
musthr and fashr. “can u fierman

stee up aul niet?”

“u fierman can’t stae up aul

niet. u fierman needs sleep,” cauld

fashr.

“count thu stars and yw wil

gce tw sleep,” cauld mushr.

“it wil teek mee aul niet tw
count thu stars,” sed dwaen as hee

beegan. “wun, tw, three...”

wun star lwkt red. it wus
mwvin. as dwaen wacht, hu star

flew uwee.
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“ce,” thaut dween. “‘that’s not

u star. it’s an erpleen. it’s u big

29

jet.

swn dwan fel usleep. hee
drempt hee wus flieig u big jet. hee
wus teekin peepl whaer thae wanted

tw gee. it wus fun.

but dwaen cwd not see whaer

hee wus fliem thu plaen. “wheer ar

thu stars?”’ hee thaut.

thaer wr big clouds in thu skie.
thu pleen wus flieig intw thu clouds.

swn it beegan tw raen—hard!

thu wind blw and thu raen fel.
thu wind blw and blw.
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“wee ran intw u steerm,” sed
dweaen tw thu peepl on shu plaen.
“up wee goe, up ubuv thu clouds. up
ubuv thu wind and raen. up ubuv

thu stoerm.”

dweaen flw thu jet hier up in
thu skie. up, up, up it cliemd.
“nou wee ar out uv thu

steerm,” sed dwaen. hee wus flieig

thu peepl hoem.

“swwn wee wil land,” sed
dwaen. “wee wil start flieig doun.

doun, doun, doun. that wil bee fun!”

just then dwaen woek up. hee

jumpt out uv bed.
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theer wus sumthig hee wanted

tw tel his musthr and fashr.

“when ie gree up ie’m geein

tw flie an erplan,” hee sed.

“whie, dween, yestrdee yw
sed yw wr geein tw bee u

fierman,” sed his mushr.
dween laft. “nou ie’m goin tw
flie an aerplaen. ie’m geein tw flie u

big jet.”
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thu nw trumpet

pacce’s fathr baut him u

trumpet foer his brihdee.

“ce bai,” pacce sed. “u
trumpet ix just whut ie wanted!”

hee blw and blw. but noe sound

cem out.
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pacee’s fathr fhaed him hou
tw plae it. pacce kept triei, and
swn hee cwd plae his trumpet. hee
lrnd tw plae pop gees #hu weezl.

hee plaed it cevr and cevr.

mises sanches livd in thu
upartment ubuv pacce’s familee.
fhee sed tw his mushr, “pacce is u
nies bai. ie liek him and ie liek
muezic. ie liek pop goes Hu weezl,
but ie am an celd laedee. when hee
plees it cevr and cevr, it masks mee

nrvus.”

pacce’s muthr sed tw him,

“ie liek pop gees hu weezl.
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but you plee thu seem twn cevr
and cevr. it maks mee nrvus. it

masks mises sanches nrvus. it is

tww loud.”

pacce’s sistr mureeu sed, “ie

ugree. ycer trumpet is naoizee.”

pacce teeld his fathr, “mie
muezic meeks mises sanches

NrvusS. mureeu Ses it’s tw
naizee. eeven mushr thigks it’s

tw loud.”

pacce’s fathr sed, “trie pleeig
in thu clozet. then it woen’t sound

sce loud.”

pacce thaut, “mie muezic
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ween’t maek thu coets nrvus.

thu bwts ween’t think it’s
tw loud. thu clozet is u geod

plees tw plae mie nw trumpet.”

pacce went intw thu clozet
and cleezd thu deer. hee pleed his

trumpet.

“that’s betr,” evreewun sed.

“it’s not sce loud nou.”

sce pacce plaed pop gees Hu
weez/ cevr and cevr ugen in thu

clozet. nou evreewun is hapee.
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Appendix A

Notes to Teachers and Parents
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Why a linguistic version of i.t.a. readers?

In 1959, Sir James Pitman introduced a simplified,
phonetic alphabet for teaching beginning reading.
His motivation for doing so was the complexity of
written English: although there are only 26 letters
in the traditional alphabet, there are 44 sounds and
more than 1,100 different spelling combinations.

Because Pitman believed that children needed a
transition bridge from reading phonetically-regular
text to the complex orthography of written English,
he built in some spelling conventions, e.g.,
retaining double letters and “y” endings for words
like “pretty, happy.” This resulted in i.t.a. readers

that did not represent a true linguistic approach.

This version is a linguistic adaptation of the original
Early-to-Read books published by the Initial
Teaching Alphabet Foundation. It incorporates
what we now know about the link between speech
sounds and the written representations of those
sounds in the beginning stages of literacy
development.

We now know that young children who are on a
normal developmental path to literacy acquisition
will spell unknown words by sound (e.g., sed for
said), mapping the speech sounds they hear to the
letters that represent those sounds. At the same
time, they are seeing said in their readers. Soon,
these two images are hooked together in their
lexicon, so that anytime they see said they
48



automatically and unconsciously pronounce sed.

Children at risk of reading failure do not acquire
these phonological speech-to-print connections.
This linguistic book series is designed to help them
“crack the code” of English. By reading the
phonetically-regular text of the initial teaching
alphabet, they internalize the sound spellings of
English, facilitating the connection between what a
word looks like in traditional orthography (TO) and
what it sounds like (i.t.a.).

What'’s new in these linguistic readers?

While the original stories of the Early-to-Read i/t/a/
Program have been retained, some have been
moved to different book levels based on syntactical
complexity. Syntax has also been modified to
reflect more authentic speech patterns, while
keeping the words-per-sentence ratio low in the
first three books.

The original stories have also been updated to
reflect the new generation of children and families
from many different cultures and ethnicities that
make up the population of the United States.

In addition, more accurate contemporary
information has required revision of some stories,
for example, the story of the First Thanksgiving.

Finally, illustrations have been reduced to one per
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story in order to encourage mental construction of
story narratives rather than guessing words from
pictures based on illustrations on every page asin
the original i.t.a. readers.

Who are these linguistic readers for?

These readers were developed to assist the literacy
development of three groups: (1) young children at
risk of reading failure; (2) older students and adults
with dyslexia/reading disabilities, and (3) speakers
of other languages learning to read and write
English.

Children at-risk of reading failure. If children are
on track for normal reading acquisition, by
kindergarten age they will be able to map speech
sounds to print by writing words the way they
sound, e.g., luv, wuz, sed.

Children who cannot analyze spoken words by
segmenting, blending, and deleting syllables and
sounds do not make these speech to print matches
and are at risk of reading failure. Drilling them on
isolated letters, sounds, or word families does not
fix their underlying phonological deficit. What they
need is significant practice with phonetically-
regular words in authentic sentence patterns that
are embedded in coherent stories. These new
linguistic readers, accompanied by a creative
writing protocol that emphasizes spelling by sound
using i.t.a., will give them what they need.

50



Children and adults with dyslexia: Because English
orthography is complex, the incidence of dyslexia
in English is estimated to be twice that of
transparent languages like Italian or German,
where sounds map to letters more consistently.

Figure 1 shows how phonological deficits affect
every aspect of reading development. It is only
through correction of the underlying deficit in
the phonological component of language that
students with dyslexia will become truly
proficient readers. And the longer they
progress through school without appropriate
intervention, the greater the deficit in all the
higher reading processes, particularly
comprehension, vocabulary, and background
knowledge.

2002 DYSLEXIA DEFINITION

Deficit in the Phonological
Component of Language

L’!lecoding Spelling Accuracy Fiuenc,y

T
Comprehension Reading Experience

Vocabulary Background

Knowledge
N~

Comprehension

Figure 1: International Dyslexia Association 2002

definition of dyslexia

Based on 30 years of research and clinical practice,
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we know that reading and writing phonetically with
the initial teaching alphabet is the key to correcting
the underlying phonological deficit at the core of
reading failure (Flynn & Deering, 1993; Flynn, 2000;
Flynn & Rahbar, 2017). The original i.t.a. readers,
the Early-to Read series of the 1960s, have been
used successfully for remediation of those children
who have failed to conquer the challenge of
English.

But many teachers and students themselves have
noted inconsistencies in the Early-to-Read books
because they did not follow the single sound-single
letter principle that would best remediate their
phonological deficit.

This linguistic series is designed to fix that problem.
Using i.t.a., students will continue to write the
sounds that they hear, and they will now see that
same phonetic transcription of words in theiri.t.a.
readers.

English language learners. English is considered
one of the most difficult languages to learn
because sounds do not map consistently to specific
letters; for example, the long /a/ can be spelled g,
ai, a_e, ay, eaq, eigh, or aigh. i.t.a. solves this
problem in the beginning stage of learning English
by replicating the process that young English-
speaking children follow: spelling words the way
they sound. Ini.t.a., the long /a/ sound is always
represented by one symbol, &, so there is no
confusion about how to pronounce words with
long /a/, no matter how the word is spelled in
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traditional orthography.

This is accomplished is with an i.t.a. sound-symbol
chart (Figure 2) that English learners always have in
front of them as they write.

Figure 2: i.t.a. sound chart

This i.t.a. sound-symbol chart is also helpful for
learning the pronunciation of English sounds that
do not exist in an English learner’s native language.
For example, /th/ does not exist in Spanish, and is
usually pronounced /d/. Practicing the sound
connected to the picture helps English learners
master English phonology.

The essence of why i.t.a. helps English learners was
expressed by a Ph.D. biostatistician, a native of
Iran who was perfectly fluent in English. On being
presented with the i.t.a. chart and how it was used
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with dyslexics, he asked, “Why didn’t | learn
English thisway?”

How to use these linguistic readers

For the past 30 years, the Initial Teaching Alphabet
Foundation has supported research using the
original i.t.a. readers with dyslexic children and
adults. The results support the use of i.t.a. reading
and writing for remediation of reading
disability/dyslexia (Lyon & Flynn, 1991; Flynn &
Deering, 1993; Flynn, 2000; Flynn & Rahbar, 2017,
Meyer & Felton, 1999).

In research settings, literacy clinics, and schools,
these readers are used in conjunction with an i.t.a.
writing protocol where students write all words
exactly as they sound by using the i.t.a. symbols.

For information on the i.t.a. writing protocol, visit
http://itafoundation.org/reading/writing/writing/

These linguistic readers are designed to be used
with the reading protocol we used in our reseach,
Repeated Oral Assisted Reading (Flynn, 2000).
Repeated Oral Assisted Reading (ROAR) is based on
the National Reading Panel meta-analysis of
studies focused on improving fluency for
developing and struggling readers.

Mandated by Congress to analyze the research on
what works for reading development, the panel
concluded that guided oral re-reading was the key
to developing the automaticity needed to free
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cognitive resources for comprehension of what is
read (National Reading Panel, 2000).

Figure 3 summarizes our first research study
contrasting i.t.a. reading-writing with two prominent
phonics approaches: Orton-Gillingham (Project Read)
and DISTAR (Reading Mastery). After nine months of
intervention, children in the i.t.a. program achieved
significantly-higher accuracy and fluency gains, even
though they were tested with passages written in
traditional orthography (Flynn, 2000; Flynn &Deering,
1993).

Doesi.t.a.-ROAR work?

Reading Grade Level Gains Reading Fluency Gains (WPMC)
3 2.7 80
e 1.9 60 = 49

2 : 3 44 3946

0. 1 40
1 0. 20
0 0

ita- O-G Distar ita- O-G Distar
ROAR ROAR

Figure 3: Reading Gains after Nine Months of
Intervention
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Appendix B

Repeated Oral Assisted Reading
(ROAR) Protocol

Jane Flynn Anderson, Ph.D.
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Repeated Oral Assisted Reading

Repeated Oral Assisted Reading (ROAR) is a one-
on-one intervention that results, on average, in
two grade levels gain in reading accuracy and
comprehension if it can be implemented 3-4 times
per week, in 15-minute segments, as reported in
Figure 3.

The essence of ROAR is guided, repeated oral
reading of instuctional-level text. We use the
phonetically-regular i.t.a. texts to help students
internalize the underlying sounds of English words
while building their accuracy and fluency. The
teacher or tutor helps the student master each
sentence before moving on to the next sentence,
and to longer sequences of sentences by the
Gradual Release of Responsibility Process: (1) |
read; (2) we read; (3) you read.

Step-by-step directions for the ROAR process is
included in this section. For videos that
demonstrate each step, as well as fluency charts
and checklists, visit
http://itafoundation.org/reading/reading-2/roar/
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ROAR Protocol Checklist
Jane Flynn Anderson, Ph.D.

ROAR Pretest (One minute)

I If beginning a new story, preview it with a picture
walk or brief summary

If there are pictures, cover them up

Point to where your student is to begin reading
Record for one minute

Keep track of ALL Deviations From Print (DFPs),
including repetitions of a single word or group of

Oo0o0nO

words
Do NOT call attention to Deviations from Print that
your student has made. ROAR will correct these

O

Charting the Pretest (Figure 4)

0 Compute Words Per Minute Correct (WPMC ):
total words read — Deviations From Print

[0 Compute Percent of Words Read Accurately
(%ACC): WPMC / total words read

[ Chart % ACC and WPMC in blue (Cold Read)

ROAR Practice (10-12 min.)

Ensure that your student tracks with you at every
step of this practice session.
O “My turn.” (I read).
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o Slide your finger smoothly under each word
as you read the first sentence.

o Read at a normal or close-to-normal pace.
(If your student is very slow, you may start
by reading slower, but you should speed up
when reviewing sets of sentences.

O “Together.” (We read.)

o If your student stumbles on a word, keep
going until the end of the sentence.
Do not call attention to errors/DFPs.

o Go back and repeat steps “My turn” and
“Together” until your student reads
fluently with you.

O “Your turn.” (You read).

o When your student is reading smoothly in
the “We read” sequence, have him/her
read the sentence alone.

o Repeat “My turn, Together, Your turn” if
your student stumbles or reads very slowly.

[0 Repeat this same process with the next sentence.
[0 Combine sentences to build fluency with longer
segments.

ROAR Post-Test (One Minute)

0 Go back somewhere near or at the beginning of the
practice session text.

O Time your student as (s)he reads for one minute.

[0 Keep track of Deviations From Print (DFP)
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Charting the Post-Test (Figure 4)

[0 Chart WPMC and %ACC in pink (hot read)
[0 Review the chart with your student to highlight
accuracy and fluency improvement.

i "A ake” — Ti"i Gl"ﬂw\ﬂ Chart for grade 5 and sbove

Reading stal_li&_%K 2 Hange 06 W
Fluency-------Use blue for cald read-- siack red far ot read in same collumn.
o ) kx
ke ols [Tl d By é;h ol
3 ; ) =4 t lag| )
2 | o™ |l i ba el | £ o
HE RG-SR ww,.‘gm‘& -+ el
Pk o= 4 NE
£ & »
5
£ e e udl
HIE
HE
WPME !! N
<90 E
0 e
~BE: - —
o £
o i
e (T SR
70
@B
4T
(48 3
|
e
£
BA|

—Use blue dot For cold accuracy -—red det fer hot accurocy--stacked as above
1 like-colored dats 1o make line grapt

Connec:

Epr

Figure 4: Student chart of pre-test
and post-test fluency and accuracy
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Initial Teaching Alphabet Foundation
Media Resources

www.itafoundation.org. The official website of the i.t.a.
Foundation includes a plethora of print and video
resources for teachers and parents wishing to implement
intervention programs for struggling readers.

www.itaprogramwinonasmu.org. Dr. Flynn Anderson’s
i.t.a. Literacy Clinic at Saint Mary’s University in Winona,
MN has served struggling readers since 1988. This website
contains demonstration videos and reprints of Dr. Flynn
Anderson’s research on the use of i.t.a. with dyslexic
students.

www.youtube.com/user/readingdocflynn. Dr. Flynn
Anderson’s YouTube channel contains demonstration
videos on i.t.a. and a range of other topics regarding
reading development, with a focus on English learners and
those with reading disabilities/dyslexia.
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